ARTIGARVAN PRIMARY SCHOOL

&

COMMUNITY NURSERY

Artigarvan Primary School and Community Nursery are committed to providing a happy and secure environment in which our children can learn.  We look to the education of the whole child, so that each of their needs may be met and their full potential developed.  We look to do this not on our own, but in partnership with our parents.

LITERACY POLICY
PRINCIPLES
· Language and Literacy development is viewed as central to the education of the children in our care.
· It is the responsibility of all teachers, in partnership with parents, governors and other professionals to support and develop language and literacy.

· Our understanding of literacy incorporates three central strands which are interdependent – 
Talking and Listening

Reading

Writing

· Literacy development should promote interest and pleasure in language in all its forms and across all stages of the Primary Curriculum and beyond.

· We regard “communication” as a skill for lifelong learning and as such seek to foster this not only through engagement with literacy activities but also within learning contexts throughout the curriculum.
· We embrace the part that technologies can play in our educational lives, and that there is tremendous potential to support the curricular experiences we are calling literacy and the cross curricular skill of communication.

PURPOSES

· To enable children to communicate with confidence, clearly and appropriately in a range of contexts.

· To enable children to read with fluency and understanding and foster a love of books.

· To develop writing skills for a range of purposes and audiences, using spelling, punctuation and syntax as appropriate to age and developmental stage.

· To link language with the thinking process to develop metacognition.

· To develop preferences and appreciate a range of works.

· To promote ICT as a medium for the further development of language across the curriculum.

· To promote a shared view of literacy development across the curriculum thereby ensuring common approaches and consistency throughout the school.

· To facilitate staff development.

· To endeavour to interpret data and set appropriately challenging targets to assist with the ongoing measurement of standards and improvements in literacy within our learning community.

PRACTICES

· All members of staff are involved in the development, implementation and monitoring of literacy.

· We see language, literacy and communication as a cross curricular skill.

· All efforts are treated positively and children’s work is valued.  Teachers respond positively in their oral and written comments.

· When appropriate, children are encouraged to reflect upon their own work and comment constructively on the work of others.

· Teachers adopt a range of pedagogy including guided approaches, shared approaches, think/pair/share, whole class teaching, small group work, individual work.
· We use developmental continua to assist us in our planning and monitoring.

· When the context lends itself, teachers seek to promote Thinking Skills in some literacy lessons.

· There is a thematic approach to aspects of planning which operates on a two-year cycle.  Language and Literacy is planned for within these contexts.

· Literacy is also planned for in a more explicit way.  We expect literacy to be “taught” every day.

· We operate a Reading Partner Programme.

· Short term planning is done on a daily basis by each individual teacher.

· Medium term planning is monthly and planners which identify learning outcomes and activities are given to the Principal.

· Some literacy is planned for through individual targets, normally to be found on pupils Individual Education Plans, or Play Planners.

· When teaching phonological awareness we try to place emphasis on letter sounds as opposed to letter names.

· We try to engage parents in the children’s learning experiences through a Paired Reading Programme and through other talks, newsletters, open evenings and induction programmes.

· Teachers begin each new learning by sharing the outcome and talking with the children about success criteria.  We embrace the Assessment for Learning Principles as outlined below.
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ASSESSMENT

As well as Assessment for Learning, there are also other forms of assessment used –

· Class work and homework is marked in an age-appropriate way, and returned to the children on a daily basis.

· Spellings are set nightly and tested on a daily basis.

· Children are assessed in an informal way through direct observation by the teacher and/or assistant.
· Standardised testing generally takes place in the month of May and generates a reading age and quotient as well as a spelling age and quotient.  These results are reported to parents in June.

· InCAS is used to assess children in Years 4 upwards in aspects of literacy, in particular, word recognition, word decoding, comprehension and reading.  These results are reported to parents in October.

MONITORING

· Monitoring occurs on a daily basis through observation and marking.
· Literacy is one of the main areas of school improvement which is constantly kept to the fore.  The agenda is always raising standards for all children.

· Principal monitors planning documentation and also receives a written evaluation of Literacy from each Year group at the end of each month.

· Developmental Writing Continuum is used to benchmark and assess progression in writing.

· The Principal, from time to time, will monitor samples of pupils work and carry out “bookscoops.”

·  The Principal keeps a note of value added from standardised test scores from Year 4 children upwards.

· Aspects of literacy are discussed at staff meetings, informally in the staff room and monthly meetings between the Principal and Nursery Teacher.

· Qualitative and quantitative targets are set and monitored by Governors.  These are reported on through the legislative mechanisms – Governors Annual Report, Prospectus etc.
RESOURCES

· Reading materials including Ginn 360, New Reading 360 and Oxford Reading Tree.

· A variety of Big Books

· Interactive Whiteboard, Flip Charts, Whiteboards, Blackboards
· Learningni

· Teacher prepared worksheets

· Letterland

· Magnetic Letters
· Models for Writing (Ginn)

· Class Libraries

· ICT – Stand alone computers and laptops.  Networked applications and other software.
· Displays.
· Blackwell Spelling Programme and other phonological, key word and social sight word spelling and vocabulary lists.

· Dictionaries and Thesaurus.
· Audio Visual Material
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SPELLING STRATEGIES AND APPROACHES

Spelling is a Key Skill used in the wider context of literacy.  Correct spelling enables the writer’s message to be transmitted.  Spelling is an integral part of our Literacy development and as such is structured in a stepped and developmental way suitable to a child’s developmental stage.

The core spelling scheme is Blackwell, but this supplemented considerably by teachers own spelling resources, Letterland, Folens Lists, Big Books, John Smith Spelling List, Hampshire High Frequency List, Key Words, Social Sight Vocabulary, Spellings related to topics, curricular areas, interests etc.

Spelling can also be linked to phonological development and, as such we encourage the children to use a phonic based approach to decoding and “having a go” at unfamiliar words.  We also use visual, auditory and kinaesthetic approaches (Multi-Sensory) to the learning and teaching of spelling and development of phonics.  Some children relate best to letter land characters whilst others can process sound and match to the alphabet character with greater ease.  Some children use onset and rhyme to process and internalise spelling sounds and patterns whilst others rely on orthographic tendencies, particularly when dealing with advanced code.  We try to match our teaching strategy in a way which will suit the child’s learning style.
PROGRESSION
At Foundation stage we are concerned with ensuring there is an understanding and a developed ability to hear, identify and discriminate between the initial sounds.  As children signal readiness we they progress towards building up CVC words.

At Key Stage 1 we consolidate what has been achieved in the Foundation Years.  The children begin to learn more formal word lists and begin to follow the structured core scheme.  When the children indicate readiness, we look at sounds and how they are blended together to make one sound.

At Key Stage 2 the majority of our children will be following the structured Blackwell Phonic Scheme and this is supplemented with other materials.  The children will be handling more advanced code and spelling words of increasingly greater complexity.
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